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ABSTRACT 
Many immigrants come to the United States of America seeking to live, study, and 
work in this country. With an influx of immigrants, there is a need for educational 
opportunities tailored to meet their needs and demands with the ultimate aim of helping them 
integrate into society. One of the major demands is for English as a Second Language (ESL) 
classes, which are useful in equipping immigrants with not only the English language skills, 
but also in equipping and preparing the students for success in the workplace and with 
communication skills for navigating life in the United States. The educational sector in this 
country has experienced a dynamic shift with the entry of internet and technology in the 
classroom. This has created diversity, versatility, and innovation in the educational sector. 
There is an abundance of educational resources and materials available for the ESL learners 
and instructors, who can effectively incorporate the use of technology and technological 
gadgets in a way that supports the learning and development of skills among ESL learners.  
The aim of the project is to increase the incorporation and utilization of 
communication and technological tools in the provision of education in ESL classrooms, with 
the aim of increasing the motivation and autonomy of the ESL students over their learning by 
incorporating networking sites in study materials. The use of computer mediated 
communication (CMC) is useful in designing the project by allowing the use of a computer 
mediated communication process to facilitate communication and learning in the ESL 
classroom. This is expected to improve student participation in the learning process, provide 
them with unique and real-life learning opportunities which will be useful in improving their 
skills and learning. The project is designed to potentially enable the students to achieve better 
outcomes in the ESL classroom. 
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CHAPTER I  
INTRODUCTION 
Statement of the Problem 
The United States of America is a nation that is known for and prides itself as the land 
of equal opportunities, meaning that immigrants often relocate to the country with the hopes 
of achieving and living the American dream. The result is that the country often experiences 
an influx of foreign-born nationals seeking to live in, study, and work in the United States. 
According to Schaetzel & Young (2010), the foreign born population in the country has been 
steadily increasing since the 1970s with the Hispanics and Asians as the largest populations 
represented. As mentioned, the immigrant population seeks to live, study and work in the 
country, although they have diverse English reading, speaking and communication skills. 
According to Schaetzel & Young (2010), 68% may have a high school diploma from their 
country of origin, while 52% report that they speak English very well.  
 The proficiency in English language is an important predictor of the wage earned and 
the opportunities available for the immigrants. While the population plays a key role in 
building the country’s labor force, foreign born nationals are often paid lower wages when 
compared to native-born workers, which affects their ability to progress professionally and 
improve their living standards. Factors such as their educational levels and proficiency in 
English play a major role in the occupations available to immigrant workers, the positions 
occupied and their career progression in the workforce. (CAELA Network) 
These factors show that there is an increasing need and demand for English language 
instruction especially for adult learners, to cater for the immigrant population in the country. 
According to Schaetzel & Young (2010), more than 46% of participants enrolled in adult 
education programs had signed up for English as a second language classes. The percentage 
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may be higher, if those enrolled in programs such as adult basic education (ABE) and adult 
secondary education (ASE) are included in the statistics. Adult education programs seldom 
provide only language and literacy instruction. Rather, they may provide English language 
learners with access to information they need for success in their roles as parents, employees, 
consumers, and lifelong learners. The most common types of programs and classes for adult 
English language learners are life skills or general ESL classes, family literacy programs, 
English literacy (EL)/civics programs, vocational ESL (VESL) programs, and workplace 
ESL classes. This shows the need for strategies that can deliver quality English education to 
this population and to meet their needs while considering their circumstances of learning and 
their unique needs as foreign-born, adult English language learners. (CAELA Network)  
In the current technological era, there are numerous technological resources, gadgets 
and equipment that may be useful in providing education to diverse populations of students. 
Educators have the opportunity to incorporate such resources, which are readily available and 
accessible online, into their teaching practices. The drive to incorporate online resources 
comes from the trends and direction taken by technology, and also by demands from students 
who recognize the value and benefits provided by online learning (Colon, 2016). Policy 
makers and other stakeholders are also driving the shift towards incorporating more online 
resources, due to the potential for economic growth therein (Colon, 2016). According to 
Detlor et. al. (2012), it is important for students to make a meaningful connection with online 
learning resources, which help promote problem solving and critical thinking skills among 
the students making them confident and equipped citizens to contribute to the modern 
economy.  
In the age of technology, the amount of resources available online keeps increasing. 
Ownership of gadgets such as cell phones and laptops was limited to only the affluent 
members of the society, has now become accessible and available to members of different 
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demographics. This is due to innovation and design, which have made it possible for different 
members of the society to utilize such gadgets, and to remain connected through a series of 
networks through the internet. Leu, Kinzer, Coiro and Cammack (2004) describe the internet 
as quickly and dramatically expanding knowledge and its social nature giving one the ability 
to take advantage of the intellectual capital. It is important for students to be able to use 
information online to find, evaluate, use, and share information.  
The internet, technology and technological devices and gadgets have become a 
permanent fixture in our daily lives, pervading different aspects of our lives. Areas such as 
health care, manufacturing, education, transport, and even our personal lives now rely on 
technology and technological devices.  
Education, especially, has been transformed through the internet and other devices. 
Teachers are encouraged to incorporate online resources into their teaching to access this 
wealth of information. They are encouraged by students who love technology, administrators 
who see the necessity, and by policy makers that tie technology to the country’s economic 
success. Meaningfully connecting with information online promotes problem solving and 
critical thinking, which helps students become effective contributors, confident individuals 
and responsible citizens (Detlor, et al, 2012).  
With time, there has been an increase in mobile and E-Learning, which has allowed 
the participation and connection of people from diverse racial and geographical backgrounds. 
Despite the diversification and spread of internet resources in the provision of education, 
there have been little to no efforts to ensure that the materials are delivered and presented in a 
way that can be exploited by ESL (English as a second language) students.  
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As mentioned, the internet and technology have become critical components of the 
educational sector, thus the rise and incorporation of terms such as ‘technology integration’, 
which has quickly become a popular pedagogical phrase that is used to describe the efforts by 
educators to integrate high-tech devices in the classroom (Gorman, 2017). Despite this, 
however, most of the teaching staff have not yet fully understood how the concept can be 
executed in the classroom to due to various barriers such as challenges in the use of the 
technologies, lack of access and availability and even the age of the staff (Gorman, 2017). 
It is important to recognize that we are living in the age of technology, which has 
permeated and affected different areas of our lifestyles from work, to education, health care 
and social lives. This means that even employers are recognizing the shift towards education, 
and with time, due to technology and mechanization, it is likely that even basic tasks will 
require some technological skills (Gorman, 2017). Educators need to recognize the shift in 
skill requirements and ensure that they can equip and prepare their students for the new age, 
to increase their chances for success in the modern workplace. This also requires educators to 
recognize that English is a global language that is used in most, if not all software products, 
apps, manual and other technology based devices, thus the need to equip and empower the 
students with the skills required to navigate the modern workplace.  
While the internet and different technological devices such as smart phones allow 
users from diverse backgrounds to connect and access materials, there is a dearth of resources 
that cater to ESL students. One important aspect of facilitating learning is ensuring that the 
materials are relevant and applicable to the students given their backgrounds and needs. 
Despite this, however, there is little focus on providing material relevant to ESL students, 
which may impact their learning and educational attainment. There is a need to create and 
avail resources and other classroom materials that target ESL students to increase their 
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motivation and autonomy by ensuring that the materials are reflective of the needs, 
background, diversity and experiences of the students. 
This project seeks to develop a series of lessons that specifies what learners should 
know and be able to operate in practical domains like online job search and using innovative 
ways of transportations. Each theme will have a complete lesson that focuses on the key 
language skills in vocabulary, listening, reading, speaking, grammar, and writing.   
 
Purpose of the Project 
 The aim of the project is to increase the motivation and autonomy of the ESL students 
over their learning by incorporating networking sites in the study materials. This can be done 
by making the existing classroom materials more authentic and relevant to the students’ 
needs and experiences in the real world. The aim is to increase the opportunities for the 
students to learn and to make it easier to access learning materials and opportunities. It is 
important for educators to design interventions targeted to the young adult learners, so that 
they can maintain their motivation and progress and achieve the required outcomes.  
This project seeks to address the issue of outdated and disconnected classroom 
materials by developing a series of lessons that utilizes popular websites such as 
Monster.com and Uber as teaching tools in the classroom. The aim of the project is to 
provide ESL teachers with a handbook that can guide them on how to utilize these 
networking sites as supplementary tools for the classroom. The target audience is teachers 
serving immigrants, refugees, asylum seekers, and other long and short term workers. 
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Theoretical Framework 
The theoretical framework guiding the project is computer mediated communication 
(CMC), which is defined as the diverse range of technologies that allow human interaction 
and sharing of knowledge and information through a network of computers that are 
interconnected. Different platforms can be used to facilitate communication such as email, 
discussion groups, news groups, and real-time chats (Hosseini & Branch, 2015). It is also 
important to recognize that CMC refers to human communication through computers as the 
media/ platforms that allows users in different contexts to engage in processes that shape the 
media for different purposes (Hosseini & Branch, 2015).  
The framework has been selected since it allows the user to view CMC as both an 
intermediary tool or as a communication process. As a tool, CMC refers to the technology 
that facilitates communication; and when viewed as a communication process, it incorporates 
the sender, receiver, and the message involved. Thus, the framework is useful in considering 
the totality of the process involved in computer medicated communication that facilitates 
learning. 
 Computer Mediated Communication allows for interactions that are real-time, 
synchronous, or in deferred time. Synchronous CMC refers to communication that occurs in 
real time, meaning that all the parties involved in the communication are communicating 
simultaneously, even if they are not in the same location. For example, video chats and face 
timing are example of synchronous CMC. According to Robert (2013) chat rooms where 
large groups or the whole class log in and chat or take part in a discussion software at once 
are also examples of synchronous CMC. 
  A study by Cote & Gaffney (2018) shows that synchronous CMC was useful in 
reducing the levels of anxiety among learners, and that learners were more involved and took 
more turns and produced more work in the synchronous CMC. A synchronous CMC 
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environment is useful since it allows the users to communicate in a way that is similar to face 
to face context/ communication (Hosseini & Branch, 2015), and to also monitor their 
language, although the instructor may not be as strict in language use (Blake, 2013).  
 There is also asynchronous CMC (ACMC), where the people involved communicate 
in a delayed fashion through the computer, such as emails and text messages. Unlike in 
synchronous communication, data in ACMC is not predetermined or occurring at regular 
intervals. Data is transmitted intermittently rather than in a stream, and the participants do not 
have to be online at the same time since the messages are stored in a server and can be 
accessed. An example is in discussion forums where the messages are stored, and the 
students can participate by starting or responding to a thread. The instructor can monitor 
communication and provide guidelines, and the students can log in to access and participate 
in the discussions (Blake, 2013). It is also important to recognize that CMC can be 
implemented for online reading and writing documents on the internet (Hosseini & Branch, 
2015).  
 The use of CMC can have numerous implications and benefits for learning and 
teaching. According to Hosseini & Branch (2015), the use of CMC in language learning is 
based on the activity and engagement of learners in the target language, language usage and 
writing skills. For example, the use of CMC shows that students are more likely to use and 
produce complex language in the chat rooms than in face to face settings (Cote & Gaffney, 
2018). As mentioned, the chat rooms allows the students to communicate in real time, and it 
has been found to have students producing and writing in more complex language, as 
compared to when they care communicating face to face with peers or in the classroom. This 
is useful in teaching ESL students, as it helps in the learning process. 
 Another benefit of the CMC framework is that it increases participation such that 
quieter students participate more than if they were in a normal classroom, at times even more 
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than those who dominate a classroom discussion (Hosseini & Branch, 2015). The use of 
platforms such as discussion boards may facilitate participation from students who do not 
normally participate by having a minimum requirement posting, to ensure contribution and 
participation in the discussions. Other platforms such as chatrooms allow students who would 
normally be shy or anxious to feel more comfortable in the supposedly anonymous 
environment and allow their contribution, participation and engagement in the forum. The 
result is increased discussions and contributions, which also allows the students to learn from 
one another and to facilitate learning. 
 According to Hosseini & Branch (2015), the use of a CMC environment also has the 
potential to improve the attitudes towards the target language, which is also useful and 
required to facilitate learning among the students. 
 The use of CMC is reflected in the proposed project through the use of social 
networking sites such as LinkedIn, Facebook and Twitter. It is expected that ESL resources 
will be developed and utilized by teachers through the social networking sites as 
supplementary tools for the classroom targeting immigrants and other individuals in the ESL 
classroom. It is expected that this will promote collaborative language learning, provide 
access to authentic materials, increase interaction between peers, teachers, and native 
speakers outside of the classroom, and increase students’ learning autonomy by encouraging 
them to respond at their own pace. 
 
Significance of the Project 
 While the internet and different technological devices allows users from diverse 
backgrounds to connect and access materials, it is important to ensure that the materials are 
relevant and applicable to the students given their backgrounds and needs. There is a need to 
create and avail resources and other classroom materials that target ESL students to increase 
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their motivation and autonomy by ensuring that the materials are reflective of the needs, 
background, diversity, expectations and experiences of the students. 
The project will be useful in helping teachers and students to build solid foundations 
for the structures, knowledge, and skills required to meet the demands of the society. The 
government, educational institutions and other stakeholders in education have certain 
expectations concerning immigrants, refugees, international students and guest workers. This 
group of people is characterized by having limited socio-cultural skills, which presents a 
significant barrier to English teachers. The project will be useful in developing awareness and 
building the skill level of teachers and ESL speakers and students, which will enable them to 
meet the demands of the society. Through this project, it is expected that there will be 
increased awareness on the need for materials that will impart skills that will increase the 
inclusion of the background, skills and knowledge of students from diverse backgrounds.  
 Teachers will potentially benefit in four ways- by having a lesser burden of designing 
new class activities to capture student interest; increasing the exposure of the student to 
authentic texts, increase the opportunities for learning for students outside the classroom, and 
to increase the motivation and engagement of students in learning. 
 
Limitations of the Project 
One of the limitations of this field project is that the target audience is restricted to 
adult learners at the High Beginning and Intermediate levels; therefore, the project may not 
be of benefit to lower level learners and may not be appropriate for higher level learners who 
are likely to find the materials and activities not challenging and uninteresting.  
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Definition of Terms 
Adult Basic Education (ABE): Refers to programs designed for students ages 16 and over 
who are not enrolled in school and who want to improve their basic skills in reading, 
writing, math, listening, and speaking (CAELA Network). 
Adult Secondary Education (ASE):  Refers to programs that prepare adults for further 
education or transition toward employment (CAELA Network). 
Vocational ESL (VESL):  Refers to courses that prepare students with the language skills 
they need to pursue a new career or expand their current job skills (CAELA Network). 
Computer Mediated Communication (CMC): Refers to human communication through 
computers as the media/ platforms that allows users in different contexts to engage in 
processes that shape the media for different purposes (Hosseini & Branch, 2015). 
Synchronous Computer Mediated Communication (SCMC): Refers to communication 
that occurs in real time, meaning that all the parties involved in the communication are 
communicating simultaneously, even if they are not in the same location (Robert, 2013). 
Asynchronous Computer Mediated Communication (ACMC): Where the people 
involved communicate in a delayed fashion through the computer, such as emails and 
text messages (Blake, 2013). 
 
 
 
  
  
 
11 
 
 
CHAPTER II 
REVIEW OF THE LITERATURE 
Introduction 
 Students have always been required to have and to acquire literacy skills, even when 
communication was through letters and telegraphs, long before the internet came into being. 
Literacy refers to reading and writing skills, but when the word ‘digital’ is added, it 
encompasses so much more. Reading and writing are still at the core of digital literacy, yet 
due to the dynamic and constantly changing nature of technology, digital literacy may 
encompass a broad range of skills. There is increased emphasis on the use of technology and 
digital tools in the classroom, yet the use of such technologies has not been focused or 
directed toward teaching English as a Second Language (ESL) education. This may be due to 
the presence of various obstacles and barriers to integrating technology and adopting the 
same into ESL education. In addition, there may be challenges in the teachers’ knowledge of 
how such technologies can be applied, despite the potentially positive benefits that could be 
accorded by adopting the technology.  
Digital Literacy in ESL Education 
Digital literacy can be defined as the ability to use information and communication 
technologies to find, evaluate, create, and communicate information, requiring both cognitive 
and technical skills. According to Tour (2015), literacy studies have been instrumental in 
lending understanding to literacy in relation to digital technologies. Despite this, the changes 
have not been translated into instruction, such that there are no innovations and novel 
approaches towards understanding literacy. For example, the use of technology in ESL 
education is restricted to using word processing, emails and presentations through power 
point (Tour, 2015). This shows that there is a major gap in applying technology to literacy 
learning. 
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To understand the relevance of digital literacy in the classroom, it may be important 
to consider the work by Cassidy, Garcia, Ortlieb, & Loveless (2017), which aimed at 
identifying the ‘hot’ or relevant issues among literacy readers. The study was useful since it 
provided a unique perspective from the readers’ side, to ensure that educator design literacy 
programs that are relevant to the students, and those which meet the needs of the students. 
The findings of the study show that literacy learners find the topic of digital literacy as being 
‘very hot, among 96% of participants in the study (Cassidy et al., 2017).  
This was due to the fact that technological devices have become a critical and integral 
component of the modern classroom, although their impact on learning and education has 
been minimal and insignificant (Cassidy et al. 2017). This may be due to the fact that most 
technological devices are often incorporated into low- level instructional activities. In fact, in 
many cases, traditional forms of learning have simply been digitized, rather than technology 
being employed in instruction (Cassidy et al., 2017), which means that the students do not get 
to reap the full benefits of digital literacies.  
When digital technologies are used in classroom, they lack certain factors that 
encourage proper engagement with the educational materials to facilitate learning. For 
instance, interaction with academic texts is vastly different from how students engage with 
the same materials in their daily lives (Cassidy et al., 2017). The aim of digital literacy should 
be to allow the students to engage with, create, and produce from the digital texts (Cassidy et 
al., 2017), which can be achieved by having authentic materials that will facilitate instruction 
and learning for the students. 
When we think of digital literacies, especially with regards to the current generation, 
it is always easy to assume literacy among the millennials or the Gen Z students. However, 
Crosby (2018), suggests that the high expectations towards digital literacy especially among 
the younger generation may be challenging to handle for the ESL migrant students. A high 
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expectation of digital proficiency among the population may work against them, hindering 
their progress and success in the ESL classes. While the generation may possess the digital 
skills required to handle the gadgets and recent technology, the same may not be translated 
well into using the same gadgets for educational purposes (Crosby, 2018). This may present 
barriers and challenges in successfully integrating and utilizing the technology for 
educational purposes, especially for the ESL classes. 
It is important to recognize that the ESL classes are different from the traditional 
forms of learning, because in many cases, this might be the only point at which the student is 
interacting with the education system at the current point in life Therefore, while other 
students who are enrolled in a complete course/ educational program, the ESL students 
interact with the education system only while in the English classroom. Therefore, as the 
other students have the chance to interact with and utilize technology for different learning 
purposes, the ESL student is limited in their interaction and use of digital technology. This 
indicates that they have fewer opportunities develop digital literacy, which is useful for 
learning new material, thus the need to focus on materials and technologies that are directly 
aimed at this population (Crosby, 2018).  
In addition, it is also important to consider other factor related to the use and exposure 
of digital technology among the immigrants, also known as digital nativeness (Bakla, 2019), 
which may affect the use and perception of digital technologies among ESL students.  Apart 
from the age of the students, which is often use to determine a persons’ comfort or ease of 
use of technology, there are other factors that should be considered in digital literacy.  
For example, exposure to such technological devices will also play a major role in 
digital literacy, through the stimulation that occurs from digital devices, which eventually has 
a bearing on the neurobiological wiring of the individual (Bakla, 2019). Digital nativeness is 
a desired trait among learners, and most importantly it is a trait that can be learned, to 
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enhance the utilization and benefits from digital technologies in ESL classrooms Bakla, 
2019).  This will include teaching skills that encourage critical reading, rather than just 
cursory browsing as done on social media sites, and also scanning and browsing screens and 
academic sites for academically relevant information (Crosby, 2018). 
As such, it indicates that educators have a major role to play in ensuring new and 
deeper levels of literacy, given the rapidly changing and advancing technological 
environment. Educators need to understand the skills required to navigate the modern life, 
and ensure that they equip their students with such skills, which will enable them flourish in 
life outside the classroom. This includes teaching literacy skills, by also engaging the 
different cultural, social and linguistic diversity that is present in the ESL classrooms and use 
this as leverage for improving literacy and communication among the students (Black, 2009). 
Therefore, the successful incorporation of digital technologies into the ESL classroom also 
requires digital literacy among the students, to ensure faster adoption and incorporation of the 
technology into learning. 
There may be different factors that may be responsible for the slow adoption and 
incorporation of technologies and digital learning to literacy. There may be some factors that 
are related to the institutions as well as the professionals. According to Tour (2015), there 
should be a focus and understanding of some of the factors among teachers that hinder the 
adoption of such technologies. The study by Tour (2015) shows that the teachers’ mindset 
and perception plays an important role in the inclusion of digital literacies in school settings. 
This is because changing curriculum and pedagogy to include digital literacies may be 
constrained and challenged by various external and system factors. Thus, progress in digital 
literacies should consider the digital mindset of the teacher and their daily digital practices 
(Tour, 2015).  
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Teachers have a major role to play in teaching and learning new literacies, thus the 
need for more opportunities to improve understanding and use of ICT in creative and 
innovative ways (Tour, 2015). Educators need to approach digital literacy as more than just a 
tool to support learning, but as a way of connecting, sharing and allowing cooperation and 
collaboration among the students for learning, for the successful adoption of the technologies. 
Apart from the challenges posed by the educators, there are also assumptions that 
ESL learners may not be able to adapt to and incorporate technology into their learning. 
According to McClanahan (2014), ESL program instructors make the assumptions that the 
learners may be too old to successfully use technology in the classroom, or to that they may 
not have access to computers and other gadgets that may be used for learning. This is because 
the students most likely to be enrolled for ESL classes are immigrants without access to 
laptops, and elderly such that they cannot be computer savvy. However, McClanahan (2014) 
shows that there are changes in the demographic utilizing and accessing internet services, 
including email and other social networking sites. 
As more users have access to the internet and technological gadgets, it is also 
important to consider the benefits of technology on ESL learners. According to McClanahan 
(2014), technology can help improve the motivation of the learner toward learning by 
sharpening their technological skills, which can be directed towards other pursuits such as job 
seeking. With such motivation, the ESL student will be more motivate to learn English to 
improve on their job and communication skills. In addition, technology is useful in engaging 
the students in learning. An engaging classroom environment is which the educator can 
connect the students’ life/ outside world to the classroom and bring a connection that leads to 
understanding. Through technology, it is possible for the instructor to connect the needs and 
experiences of the learner to bring about learning. 
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The use of technology in ESL classrooms is also useful in enhancing the use of 
authentic language by enabling learners to engage in genuine and meaningful communication 
(McClanahan, 2014). Learners will get more opportunities for authentic input and 
communication through the use of the internet and gadgets such as cell phones and laptops. It 
is due to such potential benefits that technologies to support instruction should be applied 
towards supporting students and providing enhancement of the learning objectives. These 
technologies will include anything ranging from the interactive white boards to smartphones 
that may be applied for ESL learning. 
As seen, there are diverse digital technologies that can enhance learning in the ESL 
classroom, and also enhance the digital literacy of the student. However, the adoption and 
application of such technologies has been hindered due to barriers in the teachers’ use and 
approach of the technology. There should be an emphasis on instructors utilizing creative and 
innovative ways to incorporate technology to ensure cooperation, collaboration, and sharing 
in the classroom, which will help build on digital literacy in the ESL classroom. In addition, 
instructors need to do away with certain stereotypes that consider ESL learners as unsuitable 
candidates for digital literacy in the classroom, and consider the potential benefits to be 
gained from utilizing such technologies.  
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Authenticity and Relevance 
 English language teachers have numerous materials such as text books and other 
online-teaching tools that can aid instruction. However, there is a tendency to introduce 
authentic English materials, which will help the learners gain exposure to the English 
language as it is spoken. During ESL lessons, there is also a need to ensure relevance of the 
language learned, such that it is useful outside the classroom where the students can apply it 
to real life tasks. Authenticity and relevance are two concepts that are important to consider 
when utilizing technology and digital literacy to the ESL classrooms. It is important to define 
and ensure how the use of such technologies will ensure authenticity to increase the learners’ 
exposure, and how it will be relevant to real life application. 
As mentioned, there are numerous textbooks and materials that are available for use 
in ESL teaching. The use of such texts is selected on the basis of their authenticity. Teaching 
materials are considered authentic depending on the naturalness of the form or on how 
appropriate it is depending on the situational and cultural context. However, Shomoossi & 
Ketabi (2007) show that authenticity is not limited to only written and spoken samples, but 
that it is a concept that is determined by other numerous factors, depending on the context. 
Given the different contexts worldwide, each context bearing unique characteristics, it may 
not be possible to have a uniform definition of authenticity. The definition of authenticity will 
influence the proficiency level of the learner and their attitudes towards the text (Shomoossi 
& Ketabi, 2007), thus the need to consider context when designating or selecting authentic 
materials.  
 In a different study, Huang, Tindall, & Nisbet (2011) carried out a survey to 
investigate the types of authentic materials that ESL teachers utilize and find useful in the 
classroom. The study showed that there is a wide range of authentic and meaningful activities 
that are used to maximize student engagement, and also foster connections to real-world 
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contexts and situations. For these activities to be authentic, they are designed such that they 
cover a broad spectrum of life and work situations, which allow the students to make 
meaningful connections while also interacting with authentic materials. The study also 
showed that the use of the authentic activities required and enabled the students to utilize the 
English language in a holistic and integrated fashion. The study was useful in showing that 
teachers need to shift from simply using texts that are considered authentic. They should 
understand and apply authentic materials, which can allow successful and meaningful 
instruction of ESL.  
 Relevance on the other hand, means that the language taught in the ESL classes can 
be utilized by the learners and applied in carrying out real-life activities There has been more 
focus on the authenticity of the language, with little regard as to how the users can apply the 
language learned. According to Ozverir, & Herrington (2011), teaching English through the 
use of school based activities, as compared to the use of authentic activities does not allow 
the students to develop the skills and utilize opportunities required for learning. Such an 
approach targets the students to pass tests rather than to make connections, which would 
enhance the learning process. Authentic and relevant ESL education should present students 
with problems that have depth, complexity and duration, as opposed to textbook problems 
that are abstract and decontextualized.  
 Kukulska, Norris, & Donohue (2015) show that the use of mobile technology has the 
potential to address the issues of authenticity and relevance in ESL classrooms by allowing 
the learners, who are mobile and moving between places, to be linked to each other, and to 
their workspaces, homes and times of lay such that the knowledge can be applied to practice 
use. In addition, instead of the same boring and predictable scenarios found in the text books, 
the use of mobile and digital technologies will enable the teacher to design fruitful and 
enriching language experiences and learning activities.  Kukulska et al. (2015) shows that 
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there is a need to harness the wisdom from the teachers, the dynamics of language, mobilities 
of the learner and device features to facilitate mobile learning by making connections 
between people and where the language is learned. 
 As seen, designing learning materials and strategies for ESL learners should also 
consider the relevance and authenticity of the learning experience. The learners should be 
provided with the required conditions to use the target language in authentic and relevant 
contexts, instead of textbook applications of the language. Mobile technology is a useful way 
of exploiting the advantage of interconnectedness and the internet to ensure that the students 
make connections between themselves and their environment for improved learning. 
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Increasing Students Engagement and Interaction through Technology 
 Educators in different subjects/ studies often have to deal with the need to develop 
teaching approaches that appeal to the mind, attention and creativity of the student, to avoid 
boredom and to increase their engagement. The same is the case for English language 
teachers, where there is a need to shift from the traditional methods of teaching that do not 
engage learners, and instead adopt strategies that will improve classroom and student 
engagement, to facilitate learning and improving outcomes. The use of technology and 
technological tools provides a way for the students to become more engaged with the 
teaching material, and to interact more with each other and the material. Learning becomes 
more active rather than passive, which facilitates learning and better ESL education 
outcomes.  
 The study by Diallo (2014) shows that there is a correlation between the 
comprehensive input of the student and the language acquisition of the learner. This is 
defined as the language acquisition theory which shows how language is acquired by the 
learner. Language acquisition by ESL learners occurs when the input received is slightly 
above the students’ current knowledge level. In addition, the learners affective filter on 
sentiments such as boredom and anxiety should be low for language acquisition (Diallo, 
2014). A learner with a high affective filter is less likely to learn as compared to the one with 
a low filter.  
The study is useful in showing the need for a language acquisition process that 
focuses on the comprehensive input, which should also be rich and engaging. This shows the 
need to design ESL curriculum that also considers the emotions, moods, motivations and 
esteem of the students, since these are factors that will affect the learning process and 
outcomes. For example, students who have low motivation are less likely to learn as 
  
 
21 
 
 
compared to those who are highly motivated. Technology, then, plays a major role by 
providing rich and comprehensive input that will help motivate ESL learners.  
 A different study by Rivera (2018), was used to show how teachers could improve 
ESL learners’ motivation in the classroom. Traditional approaches that involve the use of text 
books as the main teaching resources may not afford students the required motivation. In the 
same way, platforms such as Moodle may allow the students to log in autonomously and 
complete certain tasks and assignments, although they do not provide feedback and 
interaction form instructors and fellow colleagues. The study showed that the use of ICT was 
useful in motivating the students to work collaboratively, and also in fostering their language 
skills when vocabulary related to the program was used.  
Apart from this, the study by Rivera (2018) was useful in showing the need for 
students to have a positive attitude to the material to facilitate learning. This shows the need 
for teachers to adopt and use technology which will help increase the interest of the students 
and their motivation for learning the language. In addition, the use of online tools has the 
advantage of encouraging the student to continue with learning outside the classroom, and 
even outside the program. 
 In a different study, Henrie, Halverson, & Graham (2015) show the need for 
instructional practices that will encourage student engagement, to ensure the effective use of 
such technologies. The study also shows the need for emotional and cognitive engagement of 
the students in the classroom to facilitate learning. When the student is engaged, there are less 
chances of dropping the class by ensuring successful learning of the concepts. Engagement ca 
be measured by considering various factors and metrics. For example, behavioral engagement 
can be determined by the students’ participation in class, attendance and assignments 
completed, as well- as other task related behaviors. Some indicators however, such as 
cognitive engagement may not be measured on an online platform without responses from the 
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student. However, the use of online technologies will allow instructors to develop and build 
resources that will ensure student engagement in the classroom by creating an online 
environment that supports learning and collaboration. 
The studies reviewed show the need for ESL educators to increase student 
engagement and interaction and technology. The language acquisition theory is useful in 
showing how ELS learners learn in the classroom, and the need for the right attitude and 
motivations in learning. In addition, factors such as boredom may also affect learning, thus 
the use of new techniques that will engage the learners, provide motivation as well as 
opportunities to learn with and interact with each other and the material. Digital technologies 
can provide an online environment where students can be virtually engaged with their peers 
and instructors, as well as the reading material for an enhanced learning experience.  
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Summary 
 The use of technology and digital tools in education is not new. There have been 
various innovations specifically designed for use in educational and instructional purposes, 
yet others have been adapted for different fields and applied to teaching. All these show that 
the use of technology and digital content in the provision of education cannot be avoided. 
When it comes to teaching ESL in the 21st century, the same approach should also be taken. 
English as a Second Language teachers need to be aware of the existing technologies, which 
may play a useful role in teaching in the modern environment (Cassidy, 2017). Unlike the 
previous years, the modern student is technologically savvy, and advances have made it 
possible for the population to easily access internet connectivity and to also have access to 
gadgets and devices that will allow connectivity (Crosby, 2018).  
All these point to the need for and encouragement of digital literacy in the ESL 
classroom. However, the teachers play a major role in encouraging and introducing such 
techniques in the classroom. The teachers should be comfortable with the use of technology 
on a personal level, and they should be encouraged to explore and engage in strategies that 
facilitate digital literacy, which will benefit the student outcomes and achievements in the 
ESL class (Diallo, 2014). As shown, digital literacy confers numerous benefits to the 
students, including increasing their motivation and engagement with each other and with the 
material. 
 Even when thinking about the introduction of digital literacy and tools into the ESL 
classroom, it is also important to consider other factors such as the authenticity and relevance 
of the materials. Instructors should ensure that they have authentic learning materials that will 
expose the learner to English as it is spoken, and which is relevant to daily use. However, 
most of the materials may be textbooks that are clinical and predictable, and which may also 
affect the students’ desire and motivation for learning. Authentic and relevant materials are 
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those which allow the students to utilize the English language in a holistic and integrated 
fashion, by allowing the students to interact amongst themselves and with the outside world 
(Shomoossi & Ketabi, 2007).  
 As mentioned, materials that are textbook in nature do not allow the students to make 
connections, and they do not provide any depth and connection. This may lead to boredom 
among the students and reduced motivation in the classroom. Educators should be aware of 
the need for student engagement with the material and themselves to facilitate learning 
(Shomoossi & Ketabi, 2007). Digital tools offer a way of counteracting the effects of the 
traditional textbooks by leveraging digital literacy into the classroom. Given the reach of 
technological tools and materials, and the acceptance by users, such tools can be utilized in 
the ESL to guide and facilitate instruction.  
 Such tools enhance the learning process by addressing any issues that may be in the 
material and any limitations from the learner. Through digital tools, the teachers can develop, 
design and share content and materials that are useful to instruction (Huang et al., 2011). In 
addition, the learners can also be more engaged and able to choose and utilize diverse content 
to meet their needs. As mentioned, the material should provide learners with fruitful and 
meaningful learning experiences, which will help increase their engagement in the classroom.  
Addressing factors such as lack of interest and boredom will help ensure that the 
students are motivated in their work, by encouraging engagement and participation. For 
example, students who are engaged and involved in responding to prompts and providing 
feedback and dialogue to colleagues and instructors are more likely to learn the language and 
less likely to drop out of the class (Rivera, 2018). Therefore, there is a need for educators to 
consider these factors and address the gap in ESL learning by designing content and utilizing 
digital tools and literacy to deliver content to ESL learners that will cater to their needs while 
addressing curriculum requirements.  
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CHAPTER III  
THE PROJECT AND ITS DEVELOPMENT 
Description of the Project 
The project includes a handbook that can be used for teaching English using technologies. 
The aim of developing the handbook is to provide English teachers with materials and tools 
that will aid them create a classroom environment that is more student-centered, and which 
encourages student involvement and participation, through the use of technological 
applications. The handbook will be most useful for teaching ESL students taking English at 
the intermediate level. There are two theme-based units in the handbook, where each unit 
focuses on integrating English skills learning with a technological component/ the use of 
technology. The two units are as shown below: 
¨ Unit 1: Job Hunt 
For many ESL students, learning English is considered an opportunity of improving their 
prospects in the job market, and improving their chances of advancing their careers. 
Professional jobs and workplaces will require employees to be able to communicate in 
English, which will also be required in the job application process, in writing cover letters 
and CVs. The unit on Job Hunt provides the students with the hands-on experience required 
to navigate the job market, starting from the job hunting process to how to navigate the 
application and interview process, to ensure that the students are confident and competent 
enough to showcase their skills and abilities to their potential employers.  
¨ Unit 2: Do You Need a Ride 
Most ESL students, who are often immigrants, take English classes for skills that will enable 
them navigate life in a country that predominantly speaks English. They will require English 
to perform even the simplest of tasks such as shopping or even to pursue an education, and 
other activities that will require communication in the English language. This unit provides 
  
 
26 
 
 
students with the skills required to navigate life, such as the skills required to hail an Uber, or 
even conversational English to get by in normal situations.  
The units include activities corresponding to the following language areas: 1) 
Vocabulary, 2) Listening, 3) Reading, 4) Grammar, 5) Speaking, and 6) Writing. The 
introduction provides a short description of each type of unit. Through these activities, it will 
be possible to introduce new concepts to the students, review previously taught or learned 
material and also to enrich the class material, to provide an integrative and comprehensive 
learning environment. 
Development of the Project 
The project has been birthed as a result of my personal experience as an immigrant 
into the country. When I first arrived in the United States, I recognized the place of 
technology, which plays a major role in the daily living activities of a majority of the 
population. I recognized the shift from paper learning towards technology and digital devices 
in the classroom. With the explosion of technology, it was integrated into various aspects of 
learning, and I recognized the potential for incorporating technology into the development of 
English learning for ESL learners.  
 Incorporating technology into ESL instruction provides an opportunity for instructors 
to create an effective and creative learning environment, that contributes and adheres to 
standards of the 21st century. Through the integration of the technology, it is possible to 
facilitate learning by reducing the anxiety in the students, and increase their exposure to an 
authentic learning environment. Through this, it is possible to improve their competence by 
increasing the opportunities for the students to apply their skills and practice the new 
language. Thus, through the technology, it is possible to ensure that ESL students learn in a 
relaxed, lively, and comfortable environment, which will also be well-equipped with the 
required technologies to facilitate learning. 
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 The aim of the project is to apply the practical use of digital learning tools in the 
teaching of ESL, with the aim of increasing the motivation, engagement and autonomy as 
learners in the classroom. English as a Second Language teachers’ often have a challenge of 
engaging the students and delivering material in a way that is relevant, and keeps the students 
motivated and interested in learning. In some cases, the materials found in the textbook are 
outdated, out of context and not applicable to the learners. It may mean having the students 
go through decontextualize conversations that are not applicable to their experiences or to 
their practical needs. Thus, this project will be useful in providing supplemental materials for 
the ESL classroom and instructor, which is expected to make learning more engaging and 
meaningful to the students. 
 It is important to note that while the textbooks may have sections such as ‘Using 
English in real life situations’, the focus is often on an already prescribed context, such as the 
airport or restaurant. While these situations are practical for the student, they can be said to 
be unauthentic in practicing language skills, since they may require the student to follow the 
script, instead of having them flow and construct sentences and responses, and thus build up 
their skills.  
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CHAPTER IV 
CONCLUSIONS AND RECOMMENDATIONS 
Conclusions 
As seen, it is important to ensure that instructional materials are interesting while 
being educational, especially for the young students in the ESL classroom. This requires 
educators to strike a delicate balance between ensuring the relevance and appropriateness of 
the learning material. While this was already a challenge for educators, the entry of digital 
technological tools such as tablets and smartphones has made this more challenging due to 
the fast rate at which technology evolves and becomes obsolete. This provides an indication 
of how at times the materials used does not reflect the changing digital world, especially 
when instruction materials are not updated as fast as the changes occur.  
Technology and technological devices are changing how students learn, and it 
expected that they will have a major impact on the educational world. Through the internet, it 
is possible to access numerous websites that are rich in up to date information and resources 
that can be applied in the ESL classroom. When considered from this perspective, it is 
possible to recognize the potential large-scale digital libraries that can be used to supplement 
the inadequate classroom materials. Through the use of technology, and by incorporating the 
use of authentic materials used in classroom teaching, it may be possible to bridge the gap 
between instructional materials, and how the students utilize these mobile applications for 
learning. 
Through these digital technologies, it would be possible to address some of the 
challenges in delivering education, for example, by easing and increasing access to learning 
materials, which will increase the opportunities for students to learn. The ideals from 
computer mediated communication (CMC) lay a foundation for the development of the 
project. First, lessons were designed using innovative technology applications and websites in 
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a way that encouraged students to work collaboratively with their peers and to gain access to 
a wider range of authentic materials through the internet. ESL teachers will be able to use the 
project to supplement their current materials, expand on their students' exposure to authentic 
materials, increase their students' learning opportunities. 
Teaching students with new technologies can stimulate and enhance their interests in 
English learning. It conforms to the students’ psychology and cognitive characters and keep 
the students in a good state, improve their attention, sentiment, and interest. The use of new 
technologies also has the potential to relieve students from anxiety so they can better learn 
and practice. It benefits teachers to realize student- and-teacher cooperation and student-and-
student teamwork, as the network has infinite information reservoir. The pace and contents 
can be adjustable according to students’ level and abilities. Thus, using new technologies to 
help students learn English is a new teaching mode which breaks the limit of time and space 
and changes people’s purpose of learning. This can substantially and concretely encourage 
students to improve their learning process. 
Recommendations 
This project aimed at providing a way for ESL instructors to keep their classroom 
materials up-to-date and connect it to the digital world of their students without having to use 
or create an entirely new curriculum, which may be costly and time consuming. The new 
changes are directed towards the young adult ESL learners in the US and can be used by both 
novice and experienced teachers. 
  The handbook is designed to provide ESL teachers with instructional materials and 
activities with vocabulary, listening, reading, grammar, and speaking contents. For a 
successful and effective practice of this project, it is important for the instructors to explain to 
the students how technological tools have been integrated and incorporated into the modern 
ESL classroom. It is also necessary to inform the students of any changes related to the 
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organization of other structure related to the teaching and instructional materials, and telling 
the students ahead of time the general arrangement of this course for this term, and what 
kinds of new methods they would try in the class activities and homework. For any teaching 
resources students can access, instructors need to tell the sources in advance, and encourage 
their students to prepare in advance.  
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LETTER TO THE TEACHER 
This handbook aims to increase the motivation and autonomy of the ESL 
students over their learning by developing a series of lessons that utilizes 
popular websites and applications, as teaching tools in the classroom to make 
the existing classroom materials more authentic and relevant to the students’ 
needs and experiences in the real world.  
There are two units in this handbook. The lessons will be useful in helping 
teachers and ESL students to develop awareness and build the skill level, 
structures, and knowledge to meet the demands of the society.  
Teachers will potentially benefit from this handbook in four ways - by having a 
lesser burden of designing new class activities to capture student interest; 
increasing the exposure of the student to authentic texts, increase the 
opportunities for learning for students outside the classroom, and to increase the 
motivation and engagement of students in learning. 
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THEME INTRODUCTION  
ESL students study English for various reasons. Some study for educational 
purposes, some because they have moved to a location where English is the 
dominant language. For those students, it is important to communicate, function 
in the community, complete tasks in English. The handbook includes two units 
with themes focusing on job hunt and innovative transportation services. The 
lesson materials and language activities of these units will be beneficial to 
students both in the class and in the real world. 
 
TARGET AUDIENCE  
The materials are designed for adult ESL students who have achieved 
intermediate level of English language proficiency. Students at the intermediate 
level are expected to have an adequate background knowledge in English to 
communicate and convey their ideas in variety of settings as they exhibit 
increasing confidence in their ability to comprehend and respond in English. 
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Unit 1: Job Hunt (Teacher Version) 
UNIT INTRODUCTION 
For many ESL students, learning English is considered an opportunity of 
improving their prospects in the job market, and improving their chances of 
advancing their careers. Professional jobs and workplaces will require 
employees to be able to communicate in English, which will also be required in 
the job application process, in writing cover letters and CVs. The unit on Job 
Hunt provides the students with the hands-on experience required to navigate 
the job market, starting from the job hunting process to how to navigate the 
application and interview process, to ensure that the students are confident and 
competent enough to showcase their skills and abilities to their potential 
employers.  
OBJECTIVES 
By the end of the module, students will be able to:  
• recognize vocabulary related to job hunt. 
• talk about their own skills and job qualifications and use them as a filter 
when looking for jobs in the classified ads and job search websites. 
• distinguish between desirable and undesirable behaviors during an 
interview. 
• create a simple resume for themselves using the accepted vocabulary and 
format for such a document. 
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UNIT PREVIEW 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Let’s talk  
• what is your current job? 
• How long have you been doing this work? 
• How did you get this job?  
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BUILDING VOCABULARY 
 
Word Bank 
 
experience     skills     qualifications      application 
 
salary                 full-time                     part-time                         
 
resume                  apply                  job-hunting 
 
 
LISTENING: HAVE YOU FOUND A JOB? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Kathryn and Sam are classmates. They have a conversation in the cafeteria. 
Listen to their conversation, use (✔) to mark the topic of their conversation.  
 
(  ) They are talking about Sam’s job 
 
(  ) They are talking about Kathryn’s job 
 
(✔) They are talking about how to look for a job.  
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(The script in blue is for Teacher’s version) 
 
Kathryn: Hey Sam, have you found a job yet? 
Sam: Not yet! I talked to my friends and asked them if they know anyone 
who wants to hire me. 
Kathryn: It’s good that you told your friends, but you have to do more than 
that. 
Sam: Like what? 
Kathryn: You should also do an online search. There are many job search 
websites. They post tens of jobs every day.  
Sam: Do you know which websites?  
Kathryn: Yes, websites like Monster, Indeed, and CareerBuilder. These 
websites should give you a good starting point for a job hunt.  
Sam: Ok! I must check these websites. 
Kathryn: Yes, and I will be happy to help if you have any questions about 
the application or the resume.  
Sam: Thank you so much.  
Kathryn: No problem.  
  
  
 
 
 
 
 7 
  
 
 
A. Select whether the sentence is True or False, by circling T (True) or F 
(False)   
 
1. Sam has not found a job yet.    T   F  
 
2. Kathryn told her friends that Sam needs a job.    T   F 
 
3. Sam has found a job in the newspaper.    T   F  
 
B. Listen again to the conversation and select the correct 
answer.  
 
1. Kathryn told Sam in order to find a job, he needs to…  
 
a. post an advertisement online every day.  
b. go to stores and offices and ask if they are hiring.  
c. none of the above. 
 
2. Kathryn thinks Sam should do online job search because… 
 
a. the websites are a good starting point for a job hunt.  
b. Sam can work from home.  
c. Sam can get many job offers every day.   
 
3. Kathryn will help Sam if…  
 
a. he pays her to edit his resume. 
b. he has any questions about the application or the resume.  
c. he checks her website.   
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SPEAKING CAFE 
 
A. Group the students to work in pairs and discuss the following 
questions:  
• What was your job in your country?  
• How did you get that job? 
• How do people in your country usually look for jobs?  
 
B. Ask the students to share what you have found about their partners 
with the class. 
 
VOCABULARY MATCHING ACTIVITY  
 
In pairs, match each word in column A with its definition sentence in column B. 
Discuss your answers with other pairs, and then check with the teacher to ensure 
you have found the correct match.  
 
 A                                                            B 
     
     
1.C skill  A. working 35 or more (usually 40) hours of work during a week. 
     
2.E application  B. How much money you make in a year. 
     
3.G part-time job  C. special abilities you have for a job. 
     
4.I Resume  D. something similar you have worked with before. 
     
5.B salary  E. all people trying to get this job must fill out a special form. 
     
6.H apply  F. special training or education you have to help you do the job  
well. 
     
7.F qualifications  G. commonly working fewer than 30 hours per week. 
     
8.C experience  H. to request something, usually official,  
especially in writing by sending in a form. 
     
9.A Full-time job  I. brief written document of personal, educational, information  
prepared by someone looking for a job. 
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READING  
 
Read the passage about Job Hunting and complete the task.  
 
In the past, most jobs were acquired through classified advertisements in the 
newspaper. The classified section of the paper is divided into sections one of 
which is employment. The employment section is further divided by job 
category. 
 
In today’s world, the online job applications are more practical way to search 
for jobs. Many people post resumes online each day and find connections with 
future employers. 
 
Monster.com is one of the largest online job websites. The advertisements are 
organized differently for web applications. On the website, job seekers will 
have to provide the key words for a search for their potential jobs rather than 
going to a particular section of the classifieds. Once you are on the home page, 
you can enter one or more key words or a location as search criteria. You can 
review job titles that correspond with the type of work you are may be 
interested in, such as medical careers, business careers, legal careers, etc., and 
whether it is a full-time or part-time job.  
 
Once the search is complete, you can browse the jobs that are listed. You may 
need to only read the job title to rule out a position. If you see titles that are of 
your interest, you may want to read the rest of the job description to gain more 
information. Employers list the qualifications that they are seeking in their new 
employee. 
 
Finally, though not every job requires it, you may need to fill out a job 
application form. This form will ask for the general information that most 
employers require of their new 
hires. 
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Choose the correct statement by circling the letter corresponding to the answer.  
 
1. According to the passage, before the internet, jobs were acquired 
through… 
 
a. job fairs.        
b. TV and Radio advertisements.    
c. classified advertisements in the newspaper. 
 
2. With the online job websites, job seekers have to… 
 
a. go to job location and apply in person. 
b. provide the key words for a search for their potential jobs. 
c. attend workshop to learn how to search for jobs. 
 
 
3. Job application form is…  
 
a. a description to help you gain more information about the job. 
b. a form asks for the general information that most employers 
require of their new hires. 
c. a job title that corresponds with the type of work you are interested 
in. 
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GRAMMAR CORNER 
 
The Obligation Models (must, should, have to) 
We use have to / must / should + infinitive to talk about obligation, things 
that are necessary to do, or to give advice about things that are a good 
idea to do. 
Must and have to are both used for obligation and are often quite similar. 
They are both followed by the infinitive. 
I must go now. / I have to go now. 
Are these exactly the same? 
There is a slight difference between the way they are used. 
 
Have to shows us that the obligation comes from somebody else. It’s a 
law or a rule and the speaker can’t change it, or somebody in authority 
has said it is necessary to do. 
• You have to wear a uniform at this company.  
• If you get the job, you have to be in the office at 8:00 every day.      
Have to is more frequent in conversation. 
We often use must for more personal opinions about what it is necessary 
to do. It shows us that the obligation comes from the speaker. It isn’t a 
law or a rule.  
• I must remember to send my resume with the application form.   (my 
opinion)   
• I must prepare for next week interview. 
Should is used for giving an opinion or advice.  
• You should apply for this position, I am sure you can get it. (giving 
advice) 
• If the company wants us to work long hours, they should pay us more. 
(opinion)  
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Complete the following tasks 
 
A. Read the following statements about what to do before and during the job 
interview. Underline the models (have to, should, must), then write next each 
statement whether it is an obligation, advice, or personal opinion. The first 
one has been done for you.  
 
• You have to look at the interviewer’s face. obligation 
• During the interview, you should (opinion) make sure you are as 
comfortable as possible. 
• You have to (obligation) have eye contact with the interviewer  
• You should (opinion) ask about salary. 
• You have to (obligation) dress formally for the interview (no 
shorts, jeans, tank top, etc.). 
• I must (personal obligation) arrive early for my interview 
tomorrow. 
• You should (opinion) know at least a little bit about the company 
where you are applying for a job. 
• You have to (obligation) turn off your cell phone before the 
interview. 
 
B. In pairs, have the students talk about the desirable behaviors for job 
interview in their country/culture. Make sure they use the obligation models 
(must, should, have to) when applicable. Ask them to share the findings 
about their partners with the class.  
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RESUME WRITING 
 
To enhance students critical thinking and to provide hands-on exercise to 
improve their writing skill, they need to work in groups to prepare a draft for 
resume by completing the following tasks.  
1. Divide the class into groups of three. The students in the groups work 
together to read the “Parts of Resume Sheet handout-1a”. Ask them to 
give examples of what should go in each labeled section, and discuss the 
answers with the group members.   
 
2. Give each group an envelope with cut up information from the “Resume 
Information Sheet handout (1b)”, ask the students to categorize the 
information by placing the strip information pieces in the proper order to 
complete the sections of “Parts of Resume Sheet handout-1a”. 
 
3. As a group, ask the students to read the “Sample Resume Sheet handout 
(1c)”, and compare their group’s work with the sample provided. 
Students can make the necessary changes, if needed.  
 
4. Have each student create her/his own resume, following the same order 
of the sample resume you used in the group work. 
 
Teacher’s Note: Step 4 can be assigned as a homework or it can be done in 
class. Be sure to emphasize to students that for the class activity, it is okay to 
have a resume that is handwritten, but for applying for a job, it’s best to have it 
typed. Encourage students who have a computer at home to type theirs instead 
of only handwriting it. 
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Parts of Resume Sheet (1a) 
First name Last name 
Home address 
Phone number 
Email address 
 
 
Employment Objective 
 
 
 
Experience 
Job position (most recent)        Date 
Job position         Date 
Job position         Date 
 
Education 
Adult School Name       Date of Completion/ 
Attendance 
University Name   Degree    Date of Completion/ 
Attendance 
High School name      Date of Completion/ 
Attendance 
 
 
Special Abilities/ Accomplishments 
 
 
 
Interests/ Activities 
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Resume Information Sheet (1b) 
 
To find a challenging position as a bookkeeper for an established company. 
 
 
Assistant Manager, Carabas Italian Restaurant    2013-2015 
 
Customer Service, Hertz Rental Car      2009-2013 
 
Waitress, Denny’s Restaurant      2006-2009 
 
 
Secondary School, Bejing, China 
 
Marina Adult School, Marina, California 
ESL Program 2008 
 
MPC Community College, Monterey, California    Associates Degree Business 
Accounting 2002 
 
 
Joan Mei Chang 
1192 Watson Road 
Monterey, California 93940 
(831) 234-5678 
 
Teach Sunday school 
 
Employee of the Month, November 2012 
 
 
Traveling, art, sewing, playing sports 
 
 
Speak English and Mandarin 
 
 
Type 60 words per minute 
 
 
Have a lot of computer experience 
 
jchang@yahoo.com 
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Sample Resume (1c) 
 
Teresa Gabriel  
145 Imjin Way 
Marina, California 93933 
(123) 546-8797 
email@gmail.com 
 
Employment Objective 
 
To find a challenging position as a customer service representative in a 
company 
with advancement opportunities. 
 
Experience 
 
Customer Service Representative      8/2015- Present 
Office Depot, Seaside, California 
Assisted customers by operating a cash register, helping to find items, dealing 
with 
returns, and taking orders in the photocopying area. 
 
Hostess         1/2013-8/2015 
Coco’s Restaurant, Pacific Grove, California 
Showed customers to their tables, operated the cash register, took orders over 
the 
phone, and did various cleaning jobs when necessary. 
 
Customer Service Representative      7/2007-5/2012 
Laundry and Tailoring, Mexico City, Mexico 
Operated a cash register, took and sewed customer orders, ordered fabrics. 
 
Education 
Pacific Grove Adult School, English as a Second Language  2012-2014 
Santiago (Secondary School), Mexico City, Mexico  
 Completed 1998 
 
Special Abilities 
I am Bilingual (Spanish/ English), and I am patient with customers. 
Activities/ Interests 
 
Playing the guitar, painting, reading, sewing, and spending time with my family 
and friends. 
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Unit 1: Job Hunt (Student Version) 
 
OBJECTIVES 
By the end of the module, students will be able to:  
• recognize vocabulary related to job hunt. 
• talk about their own skills and job qualifications and use them as a filter 
when looking for jobs in the classified ads and job search websites. 
• distinguish between desirable and undesirable behaviors during an 
interview. 
• create a simple resume for themselves using the accepted vocabulary and 
format for such a document. 
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UNIT PREVIEW 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Let’s talk  
• what is your current job? 
• How long have you been doing this work? 
• How did you get this job?  
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BUILDING VOCABULARY 
 
Word Bank 
 
experience     skills     qualifications      application 
 
salary                 full-time                     part-time                         
 
resume                  apply                  job-hunting 
 
 
LISTENING: HAVE YOU FOUND A JOB? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Kathryn and Sam are classmates. They have a conversation in the cafeteria. 
Listen to their conversation, use (✔) to mark the topic of their conversation.  
 
(  ) They are talking about Sam’s job 
 
(  ) They are talking about Kathryn’s job 
 
(  ) They are talking about how to look for a job.  
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A. Select whether the sentence is True or False, by circling T (True) or F 
(False)   
 
1. Sam has not found a job yet.    T   F  
    
2. Kathryn told her friends that Sam needs a job.    T   F 
 
3. Sam has found a job in the newspaper.    T   F  
 
B. Listen again to the conversation and select the correct 
answer.  
 
1. Kathryn told Sam in order to find a job, he needs to…  
 
a. post an advertisement online every day.  
b. go to stores and offices and ask if they are hiring.  
c. none of the above. 
 
2. Kathryn thinks Sam should do online job search 
because… 
 
a. the websites are a good starting point for a job hunt.  
b. Sam can work from home.  
c. Sam can get many job offers every day.   
 
3. Kathryn will help Sam if…  
 
a. he pays her to edit his resume. 
b. he has any questions about the application or the resume.  
c. he checks her website.   
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SPEAKING CAFE 
 
A. In pairs, discuss the following questions:  
• What was your job in your country?  
• How did you get that job? 
• How do people in your country usually look for jobs?  
 
B. Share what you have found about your partner with the rest of the class. 
 
VOCABULARY MATCHING ACTIVITY  
 
In pairs, match each word in column A with its definition sentence in column B. 
Discuss your answers with other pairs, and then check with the teacher to ensure 
you have found the correct match.  
 
 A                                                            B 
     
     
1. skill  A. working 35 or more (usually 40) hours of work  
during a week. 
     
2. application  B. How much money you make in a year. 
     
3. part-time job  C. special abilities you have for a job. 
     
4. Resume  D. something similar you have worked with before. 
     
5. salary  E. all people trying to get this job must fill out a special form. 
     
6. apply  F. special training or education you have to help you 
 do the job well. 
     
7. qualifications  G. commonly working fewer than 30 hours per week. 
     
8. experience  H. to request something, usually officially,  
especially in writing by sending in a form. 
     
9. Full-time job  I. brief written document of personal, educational,  
information prepared by someone looking for a job. 
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READING  
 
Read the passage about Job Hunting and complete the task.  
 
In the past, most jobs were acquired through classified advertisements in the 
newspaper. The classified section of the paper is divided into sections one of 
which is employment. The employment section is further divided by job 
category. 
 
In today’s world, the online job applications are more practical way to search 
for jobs. Many people post resumes online each day and find connections with 
future employers. 
 
Monster.com is one of the largest online job websites. The advertisements are 
organized differently for web applications. On the website, job seekers will 
have to provide the key words for a search for their potential jobs rather than 
going to a particular section of the classifieds. Once you are on the home page, 
you can enter one or more key words or a location as search criteria. You can 
review job titles that correspond with the type of work you are may be 
interested in, such as medical careers, business careers, legal careers, etc., and 
whether it is a full-time or part-time job.  
 
Once the search is complete, you can browse the jobs that are listed. You may 
need to only read the job title to rule out a position. If you see titles that are of 
your interest, you may want to read the rest of the job description to gain more 
information. Employers list the qualifications that they are seeking in their new 
employee. 
 
Finally, though not every job requires it, you may need to fill out a job 
application form. This form will ask for the general information that most 
employers require of their new hires. 
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Choose the correct statement by circling the letter corresponding to the answer.  
1. According to the passage, before the internet, jobs were acquired through… 
 
a. job fairs.        
b. TV and Radio advertisements.    
c. classified advertisements in the newspaper. 
 
2. With the online job websites, job seekers have to… 
 
a. go to job location and apply in person. 
b. provide the key words for a search for their potential jobs. 
c. attend workshop to learn how to search for jobs. 
 
 
3. Job application form is…  
 
a. a description to help you gain more information about the job. 
b. a form asks for the general information that most employers require of 
their new hires. 
c. a job title that corresponds with the type of work you are interested in. 
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GRAMMAR CORNER 
 
The Obligation Models (must, should, have to) 
We use have to / must / should + infinitive to talk about obligation, things 
that are necessary to do, or to give advice about things that are a good 
idea to do. 
Must and have to are both used for obligation and are often quite similar. 
They are both followed by the infinitive. 
I must go now. / I have to go now. 
Are these exactly the same? 
There is a slight difference between the way they are used. 
 
Have to shows us that the obligation comes from somebody else. It’s a 
law or a rule and the speaker can’t change it, or somebody in authority 
has said it is necessary to do. 
• You have to wear a uniform at this company.  
• If you get the job, you have to be in the office at 8:00 every day.      
Have to is more frequent in conversation. 
We often use must for more personal opinions about what it is necessary 
to do. It shows us that the obligation comes from the speaker. It isn’t a 
law or a rule.  
• I must remember to send my resume with the application form.   (my 
opinion)   
• I must prepare for next week interview. 
Should is used for giving an opinion or advice.  
• You should apply for this position, I am sure you can get it. (giving 
advice) 
• If the company wants us to work long hours, they should pay us more. 
(opinion)  
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Complete the following tasks 
 
A. Read the following statements about what to do before and during the job 
interview. Underline the models (have to, should, must), then write next each 
statement whether it is an obligation, advice, or personal opinion. The first 
one has been done for you.  
 
• You have to look at the interviewer’s face. obligation 
• During the interview, you should make sure you are as comfortable 
as possible. 
• You have to have eye contact with the interviewer  
• You should ask about salary. 
• You have to dress formally for the interview (no shorts, jeans, tank 
top, etc.). 
• I must arrive early for my interview tomorrow. 
• You should know at least a little bit about the company where you 
are applying for a job. 
• You have to turn off your cell phone before the interview. 
 
B. In pairs, talk about the desirable behaviors for job interview in your 
country/culture. Make sure to use the obligation models (must, should, have 
to) when applicable. Share the findings about your partner with the class.  
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RESUME WRITING 
 
Complete the following tasks.  
 
1. In groups of three, work with your classmates to read the “Parts of 
Resume Sheet handout”, give examples of what should go in each labeled 
section, and discuss the answers with your group members.  
 
2. Within your group, categorize the cut up information pieces by placing 
the strip pieces in the proper order to complete the sections of “Parts of 
Resume Sheet handout. 
 
3. As a group, read the “Sample Resume Sheet handout”, compare your 
group’s work with the sample provided by the teacher. Make necessary 
changes, if needed.  
 
4. create your own resume, following the same order of the Resume Sheet 
you used in the group work. 
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Unit 2: Do You Need a Ride (Teacher Version) 
 
 
UNIT INTRODUCTION  
Most ESL students, who are often immigrants, take English classes for skills 
that will enable them navigate life in a country that predominantly speaks 
English. They will require English to perform even the simplest of tasks such as 
shopping or even to pursue an education, and other activities that will require 
communication in the English language. This unit provides students with the 
skills required to navigate life, such as the skills required to hail an Uber, or 
even conversational English to get by in normal situations.  
OBJECTIVES 
By the end of the module, students will be able to:  
• recognize vocabulary related to transportation. 
• talk about their own experience of using current transportation modes. 
• distinguish between conventional and innovative taxi services. 
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UNIT PREVIEW 
 
 
 
 
 
Let’s talk  
• Do you have a car, or do you use public transportations? 
• Have you ever taken a taxi or Uber before? Why and where did you go? 
 
  
Uber Car 
Yellow Cab 
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BUILDING VOCABULARY 
 
Word Bank 
 
efficient     convenient     getting around      innovation 
 
stagnant transportation           private driver              
dispatcher                         
 
move around that city  
 
LISTENING: HOW TO MOVE AROUND IN THE CITY? 
 
 
 
 
 
 
How Uber Moves Your City Forward with Innovation | Uber (2:25) 
 
Click the link to have the students watch the YouTube video 
https://www.youtube.com/watch?v=P2M0RD7bhYY 
 
  
Uber App on Smart Phone 
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(The script in blue is for Teacher’s version) 
 
First Speaker: “Uber’s mission is to go to every major city in the world and 
roll out an efficient, convenient, elegant transportation system. I like to think 
that Uber is creating a new way of getting around cities. First use case that 
matters in a city is going out. Maybe it's date night, or maybe it's going out 
to the clubs with friends. But very quickly, it starts to move into daytime use. 
You get used to pushing a button at night on Friday, Saturday.” 
 
“Then you're stuck between meetings and you need to get somewhere. It sort 
of works its way from the weekend into the day. That simplicity around not 
having to think about how I'm going to get from point A to point B is huge. 
In cities around the world, especially the major ones, you have a very 
stagnant transportation ecosystem. A lot of times they don't work.”  
 
“Bringing innovation to this world, which in many cases really hasn't been 
innovated on and decades can really bring diversity to a system that hasn't 
seen a lot of that.”  
 
“Uber is everyone's private driver and the drivers are the lifeblood of Uber. 
We're bringing that kind of experience to the masses.”  
 
Second Speaker: “I started with one car and right now I have several cars. I 
couldn't see myself managing five, six, seven drivers. Without Uber, I would 
have to have a whole office, a dispatcher, and now it's easy.”  
 
Third Speaker: “I set my hours around my kids’ school. Once I take care of 
them, then I can schedule any day, anytime I want to work. The freedom is 
the big component of my decision to join.”  
 
First Speaker: “So much about cities is how you get around them. If you can 
bring real efficiency, real convenience, and real comfort to how you move 
around that city, You can change the way people live in that city.” 
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Watch the introduction video and listen to the information. Use (✔) to mark the 
topic of the introduction.  
 
(  ) It is about the traffic congestions in big cities. 
 
(✔) It is about an innovative transportation system. 
 
(  ) It is about how to get around in big cities on the weekend.  
     
 
A. Select whether the sentence is True or False, by circling T (True) or F 
(False)   
 
1. Uber is creating a new way of getting around cities.    T   F  
   
 
2. In cities around the world, especially the major ones, you have a very 
efficient transportation ecosystem.    T   F 
 
3. Uber is everyone's private driver.    T   F  
 
B. Watch the video again and select the correct answer.  
 
1. Uber’s mission is… 
 
a. to pushing a button at night on Friday, Saturday. 
b. go to every major city in the world and roll out an efficient, convenient, 
elegant transportation system. 
c. to think about how to get from point A to point B. 
 
2. In major cities around the world transportation systems…  
 
a. a lot of times they don't work.  
b. bringing innovation to this world. 
c. are the lifeblood of those cities.   
 
3. Freedom is the big component of drivers’ decision to join Uber 
because…  
 
a. they can start with one car and then have several cars.  
b. it is really efficient, really convenient, and really comfortable to move 
around the city.  
c. they can schedule any day, anytime they want to work. 
  
 
 
 
 
 32 
  
 
 
SPEAKING CAFE 
 
A. Group the students to work in pairs and discuss the following questions:  
• How is the taxi service in your home country, and how does it 
work?  
• Who are usually the main taxis drivers in your home country? 
• Do you think driving a taxi could be an easy or a difficult job?  
 
B. Ask the students to share what they have found about their partners with 
the class. 
 
VOCABULARY MATCHING ACTIVITY  
 
In pairs, match each word in column A with its definition sentence in column B. 
Discuss your answers with other pairs, and then check with the teacher to ensure 
you have found the correct match.  
 
 A                                               B 
     
     
1.G independent 
contractor 
 A. The place to which someone or something is going.  
     
2.J Track the 
progress 
 B. The official set of numbers and letters shown on 
 the front and back of a vehicle. 
     
3.H GPS  C. in advance 
     
4.I estimate  D. informing someone of something. 
     
5.A destination  E. The money a passenger on public transportation has to pay. 
     
6.D notification  F. A place where you go to collect people or things. 
     
7.B license plate 
number 
 G. Someone who does not work regularly for an employer,  
but work as required. 
     
8.E fare  H. Global Positioning System/Digital Maps 
     
9.C upfront  I. approximate calculation of price, number, or value 
     
10.F Pick up 
location 
 J. To follow and see the development or the result. 
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READING  
 
Read the passage about Uber and complete the task.  
 
What Is Uber? 
 
Uber is a car service made up of independent 
contractors who transport you using their personal 
vehicles. It’s similar to a taxi or private driving 
service, except that the drivers work for themselves 
and you can request the rides on demand, at any time, using a smartphone.  
 
Uber also uses GPS and digital mapping technologies to allow you to track the 
progress of your ride and estimate your arrival time. All payment is handled 
through the Uber mobile app, ensuring that you never have to worry about 
having cash or letting a stranger handle your credit card. 
 
How Does Uber Work? 
 
Uber will use your phone’s GPS to get your current location and provide an 
estimated cost of your ride to your destination. The cost depends on a variety of 
factors including the vehicle you select, the time, and your local market. 
 
Once you’ve chosen the vehicle, you then request the ride. The app will contact 
nearby Uber drivers, and once a driver has accepted your ride request, you’ll see 
a notification that they’re on their way. You can see your driver’s current 
location on a map and stay updated on when they’ll arrive. The driver can also 
contact you if they run into unexpected delays such as traffic. 
 
When the driver has arrived at your location, you’ll receive a notification. The 
app also will tell you the driver’s name and the make, model and license plate 
number of their car. This way, you can ensure that you’re getting into the 
correct vehicle. Many vehicles also display a sticker or sign in the window 
indicating that the driver is working for Uber. 
 
How Much Does Uber Cost? 
 
The upfront fare is the most common, and it’s a major advantage of using Uber 
over a traditional taxi. The fare you pay will be displayed once you’ve selected 
your destination and pickup location. You know exactly what the ride will cost 
before your driver even arrives.__ 
The content of the above activity was adapted from https://www.ridester.com/how-to-use-uber/  
Uber Car 
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Answer the questions 
 
Choose the correct statement by circling the letter corresponding to the answer.  
1. According to the passage, Uber is similar to a taxi or private driving 
service, except that… 
 
a. you can pay with cash. 
b. the drivers contact you using their personal smartphones.   
c. the drivers work for themselves and you can request rides on demand.       
 
2. To ensure that you never have to worry about letting a stranger handle 
your credit card… 
 
a. all payment is handled through the Uber mobile app.  
b. you must have cash every time you use the mobile app. 
c. you should have GPS and digital mapping technology on your 
smartphone. 
 
3. The cost of a ride depends on a variety of factors including… 
 
a. the vehicle you select. 
b. the time.  
c. your local market. 
d. all of the above.  
 
4. To ensure that you’re getting into the correct vehicle… 
 
a. the app will tell you the driver’s name. 
b. you can contact the driver if you run into unexpected delays. 
c. the app will tell you the make, model and license plate number of their 
car. 
d. A & C. 
 
5. A major advantage of using Uber over a traditional taxi is that… 
 
a. you know exactly what the ride will cost before your driver even arrives. 
b. many vehicles display a sticker or sign in the window indicating that the 
driver is working for Uber. 
c. none of the above. 
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GRAMMAR CORNER 
 
Forming the Simple Future 
The simple future is used to indicate a future event or to express willingness to 
do something. 
• To indicate a future event:  
I will use Uber tomorrow after school. 
• To express willingness:  
I will give you a ride to work.  
The simple future tense is formed by two parts will (auxiliary verb) + the 
infinitive (the base form of the verb without to). 
I will pay with a credit card.  
Contractions of the Auxiliary Verb (will) 
A contraction is a shortened version of the written and spoken forms of a word.  
1st Person Pronouns  
I will I’ll  
We will  we’ll 
2nd Person Pronoun 
You will You’ll 
3rd Person Pronouns 
He will he’ll 
She will she’ll 
They will they’ll 
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Complete the following tasks 
 
A. Read the following steps about how to use Uber for the first time. 
Underline the auxiliary verb will or the contraction forms, then write 
under each statement whether it is an indication of future event or a 
willingness to do something. The first one has been done for you.  
 
Step 1: Download the Uber App 
It is available in the Apple App store or the Google Play store and you will 
download the Uber app onto your smartphone.                        
indication of future event 
 
Step 2: Fill in Your Information 
Open the app and fill in the information that Uber requests. You’ll need to input 
your first and last name, phone number, and preferred language. You’ll also 
enter your email address, create a password, and agree to Uber’s Terms and 
Conditions. 
Step 3: Verify Your Phone Number 
Uber will send you an SMS message to verify that the phone number works. 
The text message will include a verification code that you’ll use to enter into the 
app. 
Step 4: Add Your Payment Information 
You’ll complete the process by adding your preferred payment information. 
Valid payment options will include a credit card, debit card, or PayPal account. 
Uber will automatically charge all rides you take to the payment method you 
will provide.  
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Step 5: Confirm Your Account Information Via Email 
Uber will send a confirmation link to the email address you will provide. Once 
you click this link, your account will become operational and you’ll take your 
first ride, if you want. 
 
B. In pairs, have the students talk about the traditional way of hiring a taxi in 
their home country. Make sure they use the auxiliary verb (will) when 
applicable. Ask the students to share the findings about their partners 
with the class.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The content of the above activity was adapted from 
https://www.ridester.com/how-to-use-uber/ 
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REPORT SUMMARY/DEBATE 
 
To enhance students critical thinking skills, they need to work in groups to 
prepare summary about the topic assigned to the group and complete the 
following tasks.  
1. Divide the class into two groups (A) & (B).  
• Group A discusses the benefits of Uber for customers, Uber drivers’ 
experience and professionalism.  
• Group B discusses the benefits of the taxi service companies for 
customers, taxi drivers’ experience, professionalism, and the impact of 
Uber on the taxi service industry.    
2. Each group writes a brief report summarizing, in bullets, the pros and 
cons of the part that is assigned to them.  
3. Groups representative(s) present the findings to the class. The teacher, as 
a moderator, leads the groups’ discussion and have the students debate 
whether they agree or disagree with the other group’s findings.  
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Unit 2: Do You Need a Ride (Student Version) 
 
 
OBJECTIVES 
By the end of the module, students will be able to:  
• recognize vocabulary related to transportation. 
• talk about their own experience of using current transportation modes. 
• distinguish between conventional and innovative taxi services. 
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UNIT PREVIEW 
 
 
 
 
 
Let’s talk  
• Do you have a car, or do you use public transportations? 
• Have you ever taken a taxi or Uber before? Why and where did you go? 
 
  
Uber Car 
Yellow Cab 
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BUILDING VOCABULARY 
 
Word Bank 
 
efficient     convenient     getting around      innovation 
 
stagnant transportation           private driver              
dispatcher                         
 
move around that city  
 
LISTENING: HOW TO MOVE AROUND IN THE CITY? 
 
 
 
 
 
 
How Uber Moves Your City Forward with Innovation | Uber (2:25) 
 
Click the link to watch the YouTube video 
https://www.youtube.com/watch?v=P2M0RD7bhYY 
 
 
 
Uber App on Smart Phone 
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Watch the introduction video and listen to the information. Use (✔) to mark the     
topic of the introduction.  
 
(  ) It is about the traffic congestions in big cities. 
 
(  ) It is about an innovative transportation system. 
 
(  ) It is about how to get around in big cities on the weekend.  
     
A. Select whether the sentence is True or False, by circling T (True) or F 
(False)   
 
1. Uber is creating a new way of getting around cities.    T   F  
   
 
2. In cities around the world, especially the major ones, you have a very 
efficient transportation ecosystem.    T   F 
 
3. Uber is everyone's private driver.    T   F  
 
 
B.  Watch the video again and select the correct answer.  
 
1. Uber’s mission is… 
 
a. to pushing a button at night on Friday, Saturday. 
b. go to every major city in the world and roll out an efficient, convenient, 
elegant transportation system. 
c. to think about how to get from point A to point B. 
 
2. In major cities around the world transportation systems…  
 
a. a lot of times they don't work.  
b. bringing innovation to this world. 
c. are the lifeblood of those cities.   
 
3. Freedom is the big component of drivers’ decision to join Uber 
because…  
 
a. they can start with one car and then have several cars.  
b. it is really efficient, really convenient, and really comfortable to move 
around the city.  
c. they can schedule any day, anytime they want to work. 
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SPEAKING CAFE 
 
A. In pairs, discuss the following questions:  
• How is the taxi service in your home country, and how does it 
work?  
• Who are usually the main taxis drivers in your home country? 
• Do you think driving a taxi could be an easy or a difficult job?  
 
B. Share what you have found about your partner with the rest of the class. 
 
 
VOCABULARY MATCHING ACTIVITY  
 
In pairs, match each word in column A with its definition sentence in column B. 
Discuss your answers with other pairs, and then check with the teacher to ensure 
you have found the correct match.  
 
 A                                               B 
     
     
1. independent 
contractor 
 A. The place to which someone or something is going.  
     
2. Track the 
progress 
 B. The official set of numbers and letters shown on the front and back of a vehicle. 
     
3. GPS  C. in advance 
     
4. estimate  D. informing someone of something. 
     
5. destination  E. The money a passenger on public transportation has to pay. 
     
6. notification  F. A place where you go to collect people or things. 
     
7. license plate 
number 
 G. Someone who does not work regularly for an employer, but work as required. 
     
8. fare  H. Global Positioning System/Digital Maps 
     
9. upfront  I. approximate calculation of price, number, or value 
     
10. Pick up 
location 
 J. To follow and see the development or the result. 
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READING  
 
Read the passage About Uber and complete the task.  
 
What Is Uber? 
 
Uber is a car service made up of independent 
contractors who transport you using their personal 
vehicles. It’s similar to a taxi or private driving 
service, except that the drivers work for themselves 
and you can request the rides on demand, at any time, using a smartphone.  
 
Uber also uses GPS and digital mapping technologies to allow you to track the 
progress of your ride and estimate your arrival time. All payment is handled 
through the Uber mobile app, ensuring that you never have to worry about 
having cash or letting a stranger handle your credit card. 
 
How Does Uber Work? 
 
Uber will use your phone’s GPS to get your current location and provide an 
estimated cost of your ride to your destination. The cost depends on a variety of 
factors including the vehicle you select, the time, and your local market. 
 
Once you’ve chosen the vehicle, you then request the ride. The app will contact 
nearby Uber drivers, and once a driver has accepted your ride request, you’ll see 
a notification that they’re on their way. You can see your driver’s current 
location on a map and stay updated on when they’ll arrive. The driver can also 
contact you if they run into unexpected delays such as traffic. 
 
When the driver has arrived at your location, you’ll receive a notification. The 
app also will tell you the driver’s name and the make, model and license plate 
number of their car. This way, you can ensure that you’re getting into the 
correct vehicle. Many vehicles also display a sticker or sign in the window 
indicating that the driver is working for Uber. 
 
How Much Does Uber Cost? 
The upfront fare is the most common, and it’s a major advantage of using Uber 
over a traditional taxi. The fare you pay will be displayed once you’ve selected 
your destination and pickup location. You know exactly what the ride will cost 
before your driver even arrives. 
 
________________________________________________________________
The content of the above activity was adapted from https://www.ridester.com/how-to-use-uber/  
Uber Car 
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Answer the questions 
 
Choose the correct statement by circling the letter corresponding to the answer.  
1. According to the passage, Uber is similar to a taxi or private driving 
service, except that… 
 
a. you can pay with cash. 
b. the drivers contact you using their personal smartphones.   
c. the drivers work for themselves and you can request rides on demand.       
 
2. To ensure that you never have to worry about letting a stranger handle 
your credit card… 
 
a. all payment is handled through the Uber mobile app.  
b. you must have cash every time you use the mobile app. 
c. you should have GPS and digital mapping technology on your 
smartphone. 
 
3. The cost of a ride depends on a variety of factors including… 
 
a. the vehicle you select. 
b. the time.  
c. your local market. 
d. all of the above.  
 
4. To ensure that you’re getting into the correct vehicle… 
 
a. the app will tell you the driver’s name. 
b. you can contact the driver if you run into unexpected delays. 
c. the make, model and license plate number of their car. 
d. A & C. 
 
5. A major advantage of using Uber over a traditional taxi is that… 
 
a. you know exactly what the ride will cost before your driver even arrives. 
b. many vehicles display a sticker or sign in the window indicating that the 
driver is working for Uber. 
c. none of the above. 
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GRAMMAR CORNER  
 
Forming the Simple Future 
The simple future is used to indicate a future event or to express willingness to 
do something. 
• To indicate a future event:  
I will use Uber tomorrow after school. 
• To express willingness:  
I will give you a ride to work.  
The simple future tense is formed by two parts will (auxiliary verb) + the 
infinitive (the base form of the verb without to). 
I will pay with a credit card.  
Contractions of the Auxiliary Verb (will) 
A contraction is a shortened version of the written and spoken forms of a word.  
1st Person Pronouns  
I will I’ll  
We will  we’ll 
2nd Person Pronoun 
You will You’ll 
3rd Person Pronouns 
He will he’ll 
She will she’ll 
They will they’ll 
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Complete the following tasks 
 
A. Read the following steps about how to use Uber for the first time. 
Underline the auxiliary verb will or the contraction forms, then write 
under each statement whether it is an indication of future event or a 
willingness to do something. The first one has been done for you.  
 
Step 1: Download the Uber App 
It is available in the Apple App store or the Google Play store and you will 
download the Uber app onto your smartphone.                        
indication of future event 
 
Step 2: Fill in Your Information 
Open the app and fill in the information that Uber requests. You’ll need to input 
your first and last name, phone number, and preferred language. You’ll also 
enter your email address, create a password, and agree to Uber’s Terms and 
Conditions. 
Step 3: Verify Your Phone Number 
Uber will send you an SMS message to verify that the phone number works. 
The text message will include a verification code that you’ll use to enter into the 
app. 
Step 4: Add Your Payment Information 
You’ll complete the process by adding your preferred payment information. 
Valid payment options will include a credit card, debit card, or PayPal account. 
Uber will automatically charge all rides you take to the payment method you 
will provide.  
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Step 5: Confirm Your Account Information Via Email 
Uber will send a confirmation link to the email address you will provide. Once 
you click this link, your account will become operational and you’ll take your 
first ride, if you want. 
 
B. In pairs, talk about the traditional way of hiring a taxi in your home 
country. Make sure to use the auxiliary verb (will) when applicable. 
Share the findings about your partner with the class.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
______________________________________________________________ 
The content of the above activity was adapted from https://www.ridester.com/how-to-use-uber/ 
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DEBATE/REPORT SUMMARY 
Complete the following tasks.  
1. The students form two groups (A) & (B).  
• Group A discusses the benefits of Uber for customers, Uber drivers’ 
experience and professionalism.  
• Group B discusses the benefits of the taxi service companies for 
customers, taxi drivers’ experience, professionalism, and the impact of 
Uber on the taxi service industry.    
2. Each group writes a brief report summarizing, in bullets, the pros and 
cons of the part that is assigned to them.  
3. Groups representative(s) present the findings to the class. Each group 
debates whether they agree or disagree with the other group’s findings.  
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